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for Goodness' sake

or as J.S. Bach—who was
never noted for his plain
English—often expressed it:

Ad Majorem Dei Gloriam
(to the greater glory of God)



If you happen to spot an error that the author, the publisher, and the printer

missed, please let us know with an e-mail to  lifeoffred@yahoo.com  

As a reward, we’ll e-mail back to you a list of all the corrections that readers

have reported.   
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What Algebra Is All About

W
 hen  I first started studying algebra, there was no one in my
family who could explain to me what it was all about.  My Dad
had gone through the eighth grade in South Dakota, and my

Mom never mentioned to me that she had ever studied any algebra in her
years before she took a job at Planter’s Peanuts in San Francisco.

My school counselor enrolled me in beginning algebra, and I
showed up to class on the first day not knowing what to expect.  On that
day, I couldn’t have told you a thing about algebra except that it was some
kind of math.  

In the first month or so, I found I liked algebra better than  . . .

T physical education, because there were never any fist-
fights in the algebra class.

T English, because the teacher couldn’t mark me down
because he or she didn’t like the way I expressed myself or
didn’t like my handwriting or didn’t like my face.  In
algebra, all I had to do was get the right answer and the
teacher had to give me an A.

T German, because there were a million vocabulary words
to learn.  I was okay with der Finger which means finger,
but besetzen, which means to occupy (a seat or a post) and
besichtigen, which means to look around, and besiegen,
which means to defeat, and the zillion other words we had
to memorize by heart were just too much.  In algebra, I had
to learn how to do stuff rather than just memorize a bunch
of words.  (I got C’s in German.)

T biology, because it was too much like German:
memorize a bunch of words like mitosis and meiosis.   I did
enjoy the movies though.  It was fun to see the little cells
splitting apart—whether it was mitosis or meiosis, I can’t
remember.  
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So what’s algebra about?  Albert Einstein said, “Algebra is a merry
science.  We go hunting for a little animal whose name we don’t know, so
we call it x.  When we bag our game, we pounce on it and give it its right
name.”  

What I think Einstein was talking about was solving something
like 3x – 7 = 11 and getting an answer of x = 6.  

But algebra is much more than just solving equations.  One way to
think of it is to consider all the stuff you learned in six or eight years of
studying arithmetic: adding, multiplying, fractions, decimals, etc.   Take
all of that and stir in one new concept—the idea of an “unknown,” which
we like to call “x.”  It’s all of arithmetic taken one step higher.  

Adding that little “x” makes a big difference.  In arithmetic, you
could answer questions like: If you go 45 miles per hour for six hours, how
far have you gone?  In algebra, you may have started your trip at 9 a.m.
and have traveled at 45 miles per hour and then, after you’ve traveled half
way to your destination, you suddenly speed up to 60 miles per hour and
arrive at 5 p.m.  Algebra can answer: At what time did you change speed? 
That question would “blow away” most arithmetic students, but it is a
routine algebra problem (which we solve in chapter four).  

Many, many jobs require the use of algebra.  Its use is so wide-
spread that virtually every university requires that you have learned
algebra before you get there.  Even English majors, like my daughter
Margaret, had to learn algebra before going to a university.  

I also liked algebra because there were no term papers to have to
write.  After I finished my algebra problems I was free to go outside and
play.  Margaret had to stay inside and type all night.  A lot of English
majors seem to have short fingers (der Finger?) because they type so much.  



7

A Note to Students

H
i!  This is going to be fun.  

When I studied algebra, my teacher told the class that we could
reasonably expect to spend 30 minutes per page to master the material in
the old algebra book we used.  With the book you are holding in your
hands, you will need two reading speeds: 30 minutes per page when you're
learning algebra and whatever speed feels good when you're enjoying the
life adventures of Fred.  

Our story begins on the day before Fred’s sixth birthday.  Start
with chapter one, and things will explain themselves nicely.  

After 12 chapters, you will have mastered all of beginning algebra.

Just before the Index is the A.R.T. section, which very briefly
summarizes much of beginning algebra.  If you have to review for a final
exam or you want to quickly look up some topic eleven years after you’ve
read this book, the A.R.T. section is the place to go.
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A Note to Teachers and Parents

T
his book wasn't written with you in mind.  Instead it was created for
those who will be learning algebra from it.  There are a thousand
banal, look-alike algebra books that present the material as it has

always been presented.  

And those copycat books get boring.  As a teacher, you only glance
at those books to find out what the next topic is.  The students look at
those books only to find the homework problems you assign, and maybe
they look at an example to figure out how to do the 40 almost-identical
problems in the problem set.  

Why do so many of those ordinary algebra books have the
definition of the real numbers in the first pages of the book?  Answer:
because all the other books do it that way.  In contrast, this book defines
the real numbers when the students naturally need them, which is after
they’ve encountered square roots.  

We know that it takes some work for the students to learn algebra,
but their efforts need not involve suffering.  If this book offers “a spoonful
of sugar” to the students as they learn how to do algebra, who, except the
American Dental Association, could object?  

One of the hardest questions we face is, “When will we ever use
this stuff?”  Our stock answer is that many occupations require algebra,
and the universities demand it for admission.  That’s the truth, but for the
younger students who are years away from such things they find such an
answer unmotivating.  It leaves them cold.  Their time horizon is often too
short.  

In the five days described in The Life of Fred: Beginning Algebra,
the need for algebra arises in Fred’s everyday life.  And the readers get to
know and identify with the Fred to whom these things are happening.  
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Who could become emotionally attached to problems as they
appear in traditional algebra books:

 A can do a piece of work in 3 days.
B can do that same piece of work in 4 days.
If they do it together, how long will it take?

. . . and who cares?   

The more “modern” books take a slightly different approach:
Jennifer can do a piece of work in 3 days.
Jason can do that same piece of work in 4 days.
If they do it together, how long will it take?

. . . but is that really any better?

Years ago, one of my students brought in a board game for us to
play together over the lunch hour.  He pulled out the board and all the little
pieces and started to explain to me how the General moved and how the
Lieutenant moved and how to obtain additional supplies for the troops and what
the effect of weather would be on a campaign and how to determine the outcome of skirmish by shaking

the dice and consulting the battle chart . . .   and suddenly he realized that most of the lunch
hour had passed.  We weren’t going to get to play that day.  

“It’s not that hard, Mr. Schmidt,” he said as he handed me the
instructions that came with the game.  “Look it over and we’ll play
tomorrow at lunch.” 

After he left, I looked at the instructions.  Forty-six pages! 
Incredible details to master.  Various battle charts depending on a
multitude of conditions.  Stuff that made the quadratic formula seem like
child’s play.  

Then it hit me.  This kid was getting a C in algebra!  I picked up
our textbook and tried to see it through his eyes.  I read, “Theorem 6: When

two (or more) terms in an algebraic expression are combined under the

operations of either addition or subtraction (or both) then one must keep in

mind that any subtraction sign may be replaced with an addition sign if the

term following it is replaced by its negative. . . .”

This stuff would bore a rock.  No wonder so many of our students
fail to fall in love with the subject!

Our students are not just Homo habilis (the toolmaker, the worker)
but Homo ludens (the playful).
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The six Cities  at the end of each chapter will be your real friend. 

Each city is a set of problems that may take your students 20–30 minutes
to work through.  The first two have all the answers supplied to the
student.  The second pair of cities have the odd answers supplied.  The
third pair, no answers.  

This makes your life easier.  Instructors will often take problems
from the first pair of cities and work them out at the blackboard.  They’ll
assign the third or fourth cities as homework.  “Do San Francisco for
homework” is all that has to be said.  

Another real friend is Fred’s Home Companion: Beginning
Algebra.  It is lesson plans, lecture notes, answer key, and more.  Turn to
page 319 for details.  

For years educators have been complaining about the
compartmentalization of all the subjects learned in school.  What is taught
in English is never mentioned in art classes.  What is learned in math is
never referred to in history classes.  

What are we really teaching our students when we present the
world as a bunch “watertight” boxes?  Where is the role model of the well-
rounded individual?  

This book has not taken the oath: “Algebra, the whole algebra and
nothing but the algebra.”  A soi-disant painting of Pierre Renoir appears in
chapter twelve.  Richard Strauss’s Der Rosenkavalier in chapter nine.  Part
of one of Christina Rossetti’s poems is quoted in chapter eight.  (She’s
perhaps the most important woman poet in England before the twentieth
century.)  

Life is unlivable if it is confined to algebra.  Life is incomplete
without it.

You may enjoy this book as much as your students do!
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Chapter One
Numbers & Sets 

H
e stood in the middle of the largest rose garden he’d ever seen. The
sun was warm and the smell of the roses made his head spin a
little.  Roses of every kind surrounded him.  On his left was a patch

of red roses: Chrysler Imperial (a dark crimson); Grand Masterpiece
(bright red); Mikado (cherry red).  On his right were yellow roses: Gold
Medal (golden yellow); Lemon Spice (soft yellow).  Yellow roses were his
favorite.  

Up ahead on the path in front of him were
white roses, lavender roses, orange roses and there
was even a blue rose.  

Fred ran down the path.  In the sheer joy of
being alive, he ran as any healthy five-year-old
might do.  He ran and ran and ran.

At the edge of a large green lawn, he lay
down in the shade of some tall roses.  He rolled his
coat up in a ball to make a pillow.  

Listening to the robins singing, he figured it was time for a little
snooze.  He tried to shut his eyes.

They wouldn’t shut.  
Hey!  Anybody can shut their eyes.  But Fred couldn’t.  What was

going on?  He saw the roses, the birds, the lawn, but couldn’t close his
eyes and make them disappear.  And if he couldn’t shut his eyes, he
couldn’t fall asleep.  

You see, Fred was dreaming.  He had read somewhere that the only
thing you can’t do in a dream is shut your eyes and fall asleep.  So Fred
knew that he was dreaming and that gave him a lot of power.

He got to his feet and waved his hand at the sky.  It turned purple
with orange polka dots.  He giggled.  He flapped his arms and began to fly. 
He settled on the lawn again and made a pepperoni pizza appear.  

In short, he did all the things that five-year-olds might do when
they find themselves King or Queen of the Universe.  
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And soon he was bored.  He had done all the silly stuff and was
looking around for something constructive to do.  So he lined up all the
roses in one long row.   

They stretched out in a line in both directions going on forever. 
Since this was a dream, he could have an unlimited (infinite) number of
roses to play  with.  

When Fred was three years, old he had spent some time studying
physics and astronomy.  He had learned that nothing in the physical
universe was infinite.  Everything was finite (limited).  Every object could
travel only at a finite speed.  Even the number of atoms was finite.  One
book estimated that there are only 10  atoms in the observable universe. 79

10  means 10 times 10 times 10 . . . a total of 79 times, which79

is 10,000,000,000,000,000,000,000,000,000,000,000,000,000,000,000,
000,000,000,000,000,000,000,000,000,000,000, which is a lot of atoms. 
(The “79” is an exponent—something we’ll deal with in detail later.)

Now that he had all the roses magically lined up in a row, he
decided to count them.  Math was one of Fred’s favorite activities.

Now, normally when you’ve got a bunch of stuff in a pile to count, 

(² These are Fred’s dolls that he used to 

      play with when he was a baby.)

you line them up ..............................

and start on the left and count them          1      2       3

But Fred couldn’t do that with the roses he wanted to count.  There
were too many of them.  He couldn’t start on the left as he did with his
dolls.  Dolls are easy.  Roses are hard.  
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So how do you count them?  There wasn’t even an obvious
“middle” rose to start at.  In some sense, every rose is in the middle since
there is an infinite number of roses on each side of every rose.  So Fred 

1

just selected a rose and called it “1.”  From there it was easy to start

counting . . . . . . . . . . . . . . . . . . . . . 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15. . . .

This set (collection, group, bunch) of numbers {1, 2, 3, 4, 5, . . .} is
called the natural numbers.  At least, Fred figured, with the natural
numbers he could count half of all the roses.  

What to do?  How would he count all the roses to the left of “1”?
Then Fred remembered the movies he’d seen where rockets were ready for
blastoff.  The guy in the tower would count the seconds to blastoff: “Five,
four, three, two, one, zero!”  So he could label the rose just to the left of
the rose marked “1” as “0.”

This new set, {0, 1, 2, 3, . . . } is called the whole numbers.  It’s
easy to remember the name since it’s just the natural numbers with a
“hole” added.  The numeral zero does look like a hole.

A set doesn’t just have to have numbers in it.  Fred could gather
the things from his dream and make a set: {roses, lawn, birds, pizza}.  The
funny looking parentheses are called braces.  Braces are used to enclose
sets.

Left brace:  {    Right brace:  }

On a computer keyboard, there are actually three types of grouping
symbols:  Parentheses:  ( )

Braces:  {  }   and
Brackets:  [  ]

In algebra, braces are used to list the members of a set, while both
parentheses and brackets are used around numbers.  For example, you
might write (3 + 4) + 9  or  [35 – 6] + 3.  
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Braces and brackets both begin with the letter “b” and to remember
which one is braces, think of braces on teeth.  Those braces are all curly
and twisty.  

In English classes, parentheses and brackets are not treated alike. 
If you want to make a remark in the middle of a sentence (as this sentence
illustrates), then you use parentheses (as I just did).  

Brackets are used when you’re quoting someone and you want to
add your own remarks in the middle of their quote: “Four score and seven
[87] years ago. . . .”

But brackets and parentheses weren’t going to help Fred with
counting all those roses.  The whole numbers only got him this far:

   

  0 1 2 3 4 5 6 7 8 9 10 11 . . . 

What he needed were some new numbers.  These new numbers
would be numbers that would go to the left of zero.  So years ago,
someone invented negative numbers: minus one, minus two, minus three,
minus four. . . .

Some notes on negative numbers:
*#1: It would be a drag to have to write this new set as 

{. . . minus 3, minus 2, minus 1, 0, 1, 2, . . .}, or even worse, to write
{. . . negative 3, negative 2, negative 1, 0, 1, 2, . . .}, so we’ll invent an
abbreviation for “minus.”  What might we use? 

How about screws?  The two most common kinds look like         
r (Phillips screws) and s (slotted screws).  Okay.  Our new number

system will be written {. . . –3, –2, –1, 0, +1, +2, +3, +4, . . . }.  We’ll call
this new set the integers.  

*#2:  All these integers sit on the number line.  

Of course, there are more numbers on the number line than just the
integers.  There is B and fractions like ½ and decimals like 2.7.
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